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Course Information

Description

COURSE PURPOSE: This course prepares graduate social work students to conduct competent, ethical, and culturally

responsive clinical assessments while cultivating professional humility, moral responsibility, and compassion

consistent with the Aims of a BYU Education. Students are invited to integrate rigorous clinical reasoning with a Christ-

centered commitment to seeing clients as whole persons of infinite worth, exercising charity, wisdom, and

accountability in assessment practice.

The following are key themes addressed in this course: 

1. ASSESSMENT FOCUS: Assessment skills are crucial for clinical social workers. 622 is one of the few key

assessment-focused classes in our clinical sequence. I teach the course with practical assessment as the

focus. This course will include practical skills training in the form of demonstrating and practicing client-centered

assessment skills as well as a feedback method (i.e., ask-tell-ask) that has a high likelihood of empowering clients,

preparing them to receive feedback and to help them to follow-through with change plans. Students will be

required to demonstrate these skills as a culminating project for the course. A large portion of class time will

involve practical application with clinical vignettes, assessment tools, videos on certain disorders, practice with

the DSM-5 diagnostic criteria and lecture and discussion that goes beyond what is included in the DSM-5

manual. Students remark that they feel very well prepared to function in internships with the intensive training

they receive in clinical assessment. To enhance the utility of the course, fresh, weekly examples of real work

practice will be provided.

2. SOCIAL JUSTICE: All students in the past three years that I have taught can readily repeat the informal mantra for

this course: "Don't be wrong, and don't do harm." We all know that diagnostic labels have the potential to distract

us from other more important aspects of the client or further complicate things for some clients. It is for this

reason, I believe, that we need clinical social workers at the table to advocate for clients in clinical settings. To be

heard and to have a voice among psychiatrists, psychologists, nurse practitioners and general medical providers,

they need to be credible and know what they are talking about (i.e., "Don't be wrong") and they need to be the

voice of reason when advocating for and treating clients (i.e., "Don't do harm"). We will discuss the Cultural

Formulation Interview (CFI), which directly addresses the competency to "engage diversity and difference in

practice."

3. SUICIDE RISK ASSESSMENT AND SAFETY PLANNING: I have implemented suicide-risk assessment and safety

planning into this course. We will spend several hours with practice and review of clinical skills related to this

important topic (e.g., instruction, demonstration and practice on how to conduct an assessment and how to

create a safety plan). The days of "I never learned about suicide risk assessment in graduate school" should be

over! Suicide is on the rise everywhere--especially in the Rocky Mountain states. Effectively trained clinical social

workers need to have these skills. 

4. SHIFTING FOCUS RE: DIAGNOSIS: 622 covers DSM-5, ICD-10 as well as the pros and cons of each. Students are not

taught to blindly or robotically apply DSM-5. The supplemental text used in the course (Francis, 2013) is written

by a psychiatrist who is one of the most vocal critics of DSM-5. Students ideally leave the course with a sound

understanding of the most commonly occurring forms of psychopathology as well as the pros and cons of each

system. In short, they leave the course not just as consumers of DSM/ICD, but as critical thinkers of DSM/ICD.

Students will learn the diagnostic categories in the Diagnostic and Statistical Manual of Mental Disorders, Fifth Edition

(DSM-5) and the International Classification of Diseases (ICD-10), which was put into official use in the US in October

2015.  This course will also focus on the practical aspects of using and applying diagnostic criteria, including basic



principles and techniques of diagnostic interviewing, common diagnostic errors and how to avoid them and

incorporation of of gender, cultural, ethnic, racial, and other socio-political factors. We will also address  the basic

advantages and limitations of the DSM-5 system. A large portion of class time will involve practical application with

clinical vignettes, assessment tools, videos on certain disorders, practice with the DSM-5 diagnostic criteria and lecture

and discussion that goes beyond what is included in the DSM-5 manual.

Prerequisites

There are no specific pre-requisites for this course although students who have taken abnormal psychology as an

undergraduate will have a helpful familiarity with the basic concepts covered in the DSM and ICD-10. 

Materials

Item Price (new) Price (used)

Diagnostic and Statistical Manual of Mental Disorders (DSM-5-TR) 5e -

Required

by APA

$ 170.00 $ 127.50

Essentials Psychiatric Diagnosis - Required

by Frances, A

$ 41.00 $ 30.75

Learning Outcomes

Competency Assessment

The following points outline how Competency 6 will be assessed in this course, including the corresponding

Dimension(s) (in italics) necessary for learning and developing competence (see assignment descriptions, and/or

rubric where available, for further details):

Clinical Tools portfolio:

The Audio Recording of Role Play will assess skills and processes related to client engagement. 

The transcription and Coding of Role Play will assess knowledge related to engaging clients.

In order to be considered competent for Competency 6, students must pass the above assignments points with a

cumulative 80% or better. If a student is found not competent, he/she will follow remediation instructions in the MSW

Student Handbook.

 

The following points outline how Competency 7 will be assessed in this course, including the corresponding

Dimension(s) (in italics) necessary for learning and developing competence (see assignment descriptions, and/or

rubric where available, for further details):

Courses Quizzes

The cumulative scores on all quizzes during the course will assess skills and knowledge related to

assessment.

Overview of Selected Diagnosis

The Overview of Selected Diagnosis from the Clinical Tools Portfolio will assess processes and knowledge

related to assessment. 

http://booklist.byu.edu/Items/ById/541146
http://booklist.byu.edu/Items/ById/541146
http://booklist.byu.edu/Items/ById/541146
http://booklist.byu.edu/Items/ById/541146
http://booklist.byu.edu/Items/ById/541146
http://booklist.byu.edu/Items/ById/527210
http://booklist.byu.edu/Items/ById/527210
http://booklist.byu.edu/Items/ById/527210
http://booklist.byu.edu/Items/ById/527210
http://booklist.byu.edu/Items/ById/527210


In order to be considered competent for Competency 7, students must pass these assignments with a cumulative 80%

or better. If a student is found not competent, he/she will follow remediation instructions in the MSW Student

Handbook.

CSWE 2022 Competency 6

Engage with Individuals, Families, Groups, Organizations, and Communities

CSWE 2022 Competency 7

Assess Individuals, Families, Groups, Organizations, and Communities

Human Rights

Advance human rights and social and economic justice: understand the forms and mechanisms of oppression and

discrimination (6.a.)

Human Behavior Knowledge

Apply knowledge of human behavior and the social environment: critique and apply knowledge to understand person

and environment (7.b.). Use bio-psycho-social-spiritual theories and multiaxial diagnostic classification systems in

formulation of comprehensive assessments (7.b.).

 

 

Professional Conduct

Apply critical thinking to inform and communicate professional judgments: evaluate, select, and implement

appropriate multidimensional assessment, diagnostic, intervention, and practice evaluation tools (3.c).

 

Additional Learning Objectives

While there is and always will be controversy around the current DSM and related diagnostic systems (ICD), they are

nevertheless an inextricable part of the delivery of contemporary mental health delivery. To be deficient in DSM skills is

to be deficient in a minimal skill set for contemporary mental health practitioners. With these observations in mind,

this training course has the following additional learning objectives:

 

Students will:

 

1. Establish a general awareness of the history and development of the DSM, including the current evolving

philosophy (e.g., dimensional, lifespan perspective, multicultural focus).

2. Demonstrate a grasp of the broad differences between sections of the DSM as well as the common

characteristics of disorders within each section.

3. Show a high level of proficiency in identifying the specific diagnostic criteria of the most common diagnoses

seen and show a basic level of proficiency in identifying the core diagnostic criteria of less common diagnoses.

4. Name, identify and correct for the most common types of decision-making errors when making a diagnosis.

5. Describe the limitations of the DSM system and identify ways to correct for these limitations

6. Identify the ethical and clinical trade-offs of a diagnosis and identify likely ways that making or not making a

diagnosis can help or harm a client, respectively.



1. Clinical Interviewing & Engagement

BYU Aims: Spiritually Strengthening | Intellectually Enlarging | Character Building

Competency

Students will conduct biopsychosocial–spiritual–cultural assessments using empathic, trauma-informed, and

ethically grounded interviewing practices that reflect respect for human dignity and agency.

Christ-Centered Integration

Christ's ministry models deep listening, respect for agency, and compassionate inquiry (e.g., John 4; Mark 10:51).

Students reflect on how charity (Moroni 7) and nonjudgment inform engagement with vulnerable clients.

Gospel principle: "See individuals as God sees them, not merely as problems to be solved." (cf. Dieter F. Uchtdorf )

Assignment Integration

Role Play Transcription

Include a brief reflection on how Christlike attributes (empathy, patience, respect for agency) informed

engagement choices.

2. Case Conceptualization & Clinical Reasoning

BYU Aims: Intellectually Enlarging | Lifelong Learning

Recast Competency

Students will translate assessment data into coherent, integrative clinical formulations, demonstrating tolerance

for ambiguity and openness to revision.

Christ-Centered Integration

Emphasizes humility and teachability (Proverbs 3:5–6; D&C 112:10).

Students reflect on the limits of human knowledge and the importance of avoiding premature judgment.

Gospel principle: "Be willing to revise understanding as additional light and truth emerges."

Assignment Integration

Clinical Tools Portfolio – Assessment Write-Up

Include a section identifying uncertainty and how hypotheses may evolve over time.

3. Diagnostic Competence (DSM-5-TR Use)

BYU Aims: Intellectually Enlarging | Character Building

Competency

Students will apply DSM-5-TR criteria accurately and ethically while maintaining diagnostic humility and resisting

identity-reducing labels.

Christ-Centered Integration

Reinforces doctrine that worth is inherent and not defined by diagnosis (Moses 1:39).



Encourages careful use of labels as tools for service, not judgments of worth.

Gospel principle: "Names and labels must never eclipse divine identity."

Assignment Integration

Weekly Quizzes

Periodic reflection prompts addressing ethical and cultural limits of diagnosis.

4. Risk Assessment & Safety Planning

BYU Aims: Character Building | Spiritually Strengthening

Competency

Students will competently assess risk and develop collaborative safety plans that prioritize protection of life,

ethical responsibility, and professional accountability.

Christ-Centered Integration

Central doctrine: The sanctity of life (Alma 41:10; "Suicide: Some Things We Know, and Some We Do Not").

Encourages calm, direct, compassionate responses to crisis.

Gospel principle: "To protect life is a sacred trust."

Learning Integration

Practice Lab

Explicit framing of safety planning as an act of stewardship and care.

5. Use and Interpretation of Standardized Measures

BYU Aims: Intellectually Enlarging | Lifelong Learning

Recast Competency

Students will select and interpret standardized measures appropriately, integrating data with clinical judgment

and contextual understanding.

Christ-Centered Integration

Encourages wisdom in using tools without surrendering moral or professional discernment.

Gospel principle: "Tools serve people; people are not reduced to tools."

Assignment Integration

Clinical Tools Portfolio – Screening Measure

Written justification emphasizing limits of measures and client context.

6. Cultural, Contextual, and Structural Assessment

BYU Aims: Character Building | Spiritually Strengthening

Competency



Students will assess cultural identity, power, oppression, and systemic stressors using a person-in-environment

framework.

Christ-Centered Integration

Christ's ministry consistently centered the marginalized (Luke 4:18).

Reinforces doctrine of unity, equity, and moral responsibility (2 Nephi 26:33).

Gospel principle: "To love one another requires understanding context and burden."

Assignment Integration

Cultural Formulation Interview

Reflection on how gospel teachings on equality and justice inform assessment.

7. Strengths, Resources, and Resilience Assessment

BYU Aims: Spiritually Strengthening | Lifelong Learning

Competency

Students will identify strengths, resilience, and resources while balancing problem identification with hope-

consistent formulation.

Christ-Centered Integration

Anchored in doctrines of redemption, growth, and divine potential (Ether 12:27).

Encourages assessment that recognizes capacity, not just pathology.

Gospel principle: "Weakness is not failure-it is context for growth."

Assignment Integration

Values in Action Digital Dialog

Explicit connection between strengths-based assessment and gospel hope.

8. Ethical and Legal Competence in Assessment

BYU Aims: Character Building

Competency

Students will apply ethical codes, legal standards, and professional boundaries to assessment decisions with

integrity and accountability.

Christ-Centered Integration

Emphasizes honesty, stewardship, and moral courage (D&C 121:41–42).

Reinforces mantra: "Don't be wrong. Don't do harm."

Gospel principle: "Integrity is doing what is right even when unseen."

Assignment Integration

Clinical Tools Portfolio – Ethical Application



Explicit reflection on moral reasoning and professional accountability.

9. Clinical Documentation & Communication

BYU Aims: Intellectually Enlarging | Character Building

Competency

Students will produce clear, accurate, and ethically defensible documentation suitable for clinical, legal, and

interdisciplinary contexts.

Christ-Centered Integration

Frames documentation as truth-telling and stewardship.

Gospel principle: "Accuracy and clarity are acts of respect."

Assignment Integration

Clinical Tools Portfolio – Assessment Write-Up

10. Reflective Practice & Bias Awareness

BYU Aims: Spiritually Strengthening | Lifelong Learning

Competency

Students will engage in reflective practice to identify bias, countertransference, and professional limits, seeking

supervision appropriately.

Christ-Centered Integration

Encourages self-examination (Alma 5) and humility.

Reinforces principle of continuous repentance and growth.

Gospel principle: "Professional growth requires moral self-awareness."

Grading Scale

Grade Percent

A 93%

A- 90%

B+ 87%

B 83%

B- 80%

C+ 77%

C 73%

C- 70%



Grade Percent

D+ 67%

D 63%

D- 60%

E 0%

Grading Policy

Grades are calculated based on raw (unweighted) points for each course component. 

NOTE regarding quizzes: Some students have a difficult time with quizzes whereas others find them all too easy. My

grading policy at the end of the course is to work with students individually who may be at risk of getting a C+ grade

in the course or lower. This opportunity only applies for students who attempt ALL quizzes and ALL assignments.  

Participation Policy

Student participation enhances learning and engagement. Students are expected to have read the assigned material

prior to the day of class. This level of preparedness will lead to richer and more helpful discussions and, importantly, to

skill development. 

A part of class room decorum includes having cell phones silenced.  Poor classroom etiquette, in addition to cell

phones going off in class, includes but is not limited to such things as repeatedly leaving class early, leaving class and

returning to class while it’s in session, sleeping in class, text messaging during class, using your laptop or tablet for

anything other than taking notes during class, and carrying on side conversations during class. Grade penalties for lack

of preparedness, and poor classroom etiquette will be at the instructor's discretion, based on individual

circumstances. 

Attendance Policy

BYU's class attendance policy is that you are expected to attend classes for which you are registered.  Likewise,

instructors are expected to tell you what effect attendance has on the course grade.  In compliance with this policy,

you are expected to attend and be on time for classes.  Students are allowed one unavoidable absence. In order to be

excused, you will need to contact me--in advance if possible--and inform me of the absence and the general reason.

Unavoidable absences are identified as such at instructor discretion. After one absence, students will thereafter lose

points for non-attendance.

Classroom Procedures

Students will be evaluated on four course components: 

1. Weekly quizzes* on text-book reading (DSM-5; Francis, 2013). Weekly quizzes are administered on Learning Suite.

They consist of 10 questions worth 1 point each. Each quiz is timed (10 minutes) and is open book. Quizzes are open

the week prior to the lecture covering the designated content.  Each quiz closes on Saturday at midnight. 

2. Attendance at each weekly lecture. Attendance is with 10 points per class. 

3. Participation in a periodic Digital Dialog assignments. 

4. Creation of a clinical tools portfolio. A clinical tools portfolio is an assignment that allows each student to focus on

tools that will aid them in working with clients around a specific diagnosis. The portfolio consists of 5 elements (full



details are listed for each item under the Assignments tab): 

1. An OVERVIEW of your selected diagnosis

2. A SCREENING measure for your selected diagnosis

3. SUPPORT materials for your selected diagnosis

4. A 5-minute role-play audio RECORDING of you as the clinical social worker demonstrating OARS and ATA.

5. A  transcription and REFLECTION on your role-play.

 

*NOTE: Some students have a difficult time with quizzes whereas others find them all too easy. My grading policy at

the end of the course is to work with students individually who may be at risk of getting a C+ grade in the course or

lower. This opportunity only applies for students who attempt ALL quizzes and ALL assignments.  

Each class session will focus on two main themes: 

1. DSM Disorders: Disorders from the DSM. Typically one or more categories of the DSM will be the focus (e.g.,

Depressive Disorders, Personality Disorders). 

2. Assessment Focus: Tools (e.g., questionnaires, checklists) that can help with gathering clinical information, making

diagnoses, assessing severity and planning and monitoring treatment.  Clinical decision-making errors are ubiqituous

in the mental health field. Importantly, such errors can cause distress or harm to clients. Each class session, therefore,

will address a specific type of decision-making error or a specific intervention that clinicians can use to avoid making

diagnostic errors.

Study Habits

How to Succeed In This Course:

Bottom Line Up Front (BLUF): Focus, Focus, Focus. Spend most of your time studying and learning the "Level 3

Disorders" very well. Spend some time but less on the "Level 2 Disorders" and focus on criterion A. Spend very little

time on "Level 1 Disorders" and just be aware that they are in the DSM-5-TR. 

List of Level 3, 2 and 1 disorders (on the Content Tab)

Additional detail:

There is a tremendous amount of information in this course and most of the DSM-5 is assigned reading. Not all

sections of the DSM-5 are of equal importance in this course, however. The disorders that are most commonly

encountered in clinical practice as well as those disorders that are generally within the scope of practice for most

generalist clinical social workers will be focused on most heavily. For instance, Major Depressive Disorder is among the

most common mental health disorders and it will be important for students to know the diagnostic criteria very well.

Conversely, Circadian Rhythm Sleep-Wake Disorders are much more rare and require specialized training in order to

treat and diagnose. Students should be generally aware of where the disorders are and will not be required to learn

these criteria sets in depth. Study guides will be provided that list the disorders that should be be understood in-depth

versus those that should only be understood at a very basic level.

Disorders will be categorized according to the levels listed below. Disorders categorized as Level 3 will entail an

understanding of Levels 1 through 3 whereas disorders categorized as Level 1 will only entail the most basic

understanding. To make this course manageable, a smaller subset of disorders will be categorized at Level 3 where as

most disorders will be categorized as Level 1 or 2. . 

Level 1

In what category (section) of the DSM does the disorder fit?

https://learningsuite.byu.edu/.Vk-l/cid-9rk3pJ-QX4ha/pages/id-2cFy


Level 2

What are the key diagnostic features of the disorder (usually criterion A in the criteria set. They are also listed

under the "Diagnostic Features" section of the DSM text)?

Level 3

What are the basic diagnostic criteria for the disorder?

What is a key screening question for this disorder?

What are other pertinent details about the disorder (e.g., differential diagnosis, common comorbidities,

development and course, functional consequences)? 

Teaching Philosophy

Most importantly, my intent and design for this class is to help BYU MSW graduates obtain excellent preparation in

diagnostic skills. Toward that end, I appreciate the importance of interaction and practical application in addition to

didactic instruction. Students can expect to have opportunities for discussion as well as practice of diagnostic and

interviewing skills in class.

Concerns About Performance

No Course Concerns About Performance



Assignments

Title Due

1. My Character Strengths Wed, January 14 23:59 pm MST

Complete the My Character Strengths Digital Dialog assignment. See Digital Dialog

for more details. 

OVERVIEW of Selected Diagnosis Wed, March 25 23:59 pm MST

Select a diagnosis from DSM-5 of your choosing (e.g., interest, anticipated diagnoses

in your internship, future clinical work). You are permitted to use broad categories of

symptoms, if you wish (i.e., general symptom distress, transdiagnostic approach,

non-DSM categories). Qualitative criteria include responses that are thorough (i.e.,

more than just a single sentence for each point) and thoughtful (e.g., more than just

"I like this diagnosis a lot."). You can use either bullet points of standard writing.

Quantitative criteria are that the assignment is to be at least one page with 12 point

font, single-spaced.  

DSM-5/ICD-10 Code/Category: Include the DSM-5 and ICD-10 code(s) (i.e., you can

select a broader category if needed)

Rationale for Selection: Provide a brief description of your rationale for selecting

this diagnosis. 

Potential for Errors: Discuss potential problems that might lead to diagnostic errors

when making this diagnosis (i.e., "don't be wrong.")

Potential Negative Ramifications: Discuss potential negative ramifications for

using this diagnosis and for not using this diagnosis (i.e., "don't do harm.")

Strategy for Accurate Use: Describe your strategy for making ensuring that you use

this diagnosis accurately (i.e., "don't be wrong) and ethically (i.e., "don't do harm.")

References: Provide relevant references

You can respond with a headers and bullet points for the assignments. I am looking

for thorough coverage of each point on the assignment description (i.e., at least a

paragraph showing a thoughtful response), not necessarily a flowing narrative. My

grading criteria include responses that are thorough (i.e., more than just a single

sentence for each point) and thoughtful (e.g., more than just "I like this diagnosis a

lot."). I want to be able to say: This student gave this a lot of thought and provided a

well-reasoned argument for why she or he selected this diagnosis and why it is

relevant to their upcoming practice. 



Title Due

Class 1: Week of JAN 12 Sat, January 17 23:59 pm MST

NOTE: In addition to the normal weekly attendance submission, there will an added

assignment to review a recorded real-play session to add to your submission (see

link at the end of this text). This will be worth an added 5 points. 

Write 2 to 3 sentences for each of the prompts below (feel free to copy and paste the

prompts below into your typed attendance submission): 

1. My take-aways from the assigned reading (DSM-5-TR, Frances, 2013):

2. My key take-aways from the lecture and discussion in class this week (can be your

own insights, a classmate's comment, a concept presented by the instructor, etc.): 

3. My key take-aways from the practice lab (a specific skill, a challenge or a success

you experienced, helpful feedback you received): 

4. My overall self-rating for preparedness and participation* in class/practice lab this

week (1 = very poor preparedness or participation, 2 = fair preparedness or

participation; 3 = good preparedness or participation; 4 = excellent preparedness or

preparation):  

Real Play Recording #1:

Access Real Play #1 at the following link and complete following: 

https://byu.box.com/s/gukwevkcd97z8zfdoswrh4mqglc1thjf

WATCH SESSION TURNING POINTS:

1.  Access the David Wood Score Card document to use to follow along with the

video. Read the following section: 1. Session Turning Points.

2. Access the Real Play Recording video. At minimum, view the session Turning

Points by watching the segments listed (time markers are noted in the document). 

READ THE CASE NOTE: 

3. Read the case note associated with the Real Play Recording. 

4. Write a 2 to 3 sentence reflection on your take-aways after reviewing this

recording. 

Quiz 1 Sat, January 24 23:59 pm MST

Questions from this quiz are drawn from: Introduction to the DSM and ICD-10 DSM-5

5-25 Frances (2013) 1-16 Neurodevelopmental Disorders DSM-5 31-86 Frances

(2013) 17-35 Schizophrenia Spectrum and Other Psychotic Disorders DSM-5 87-122

Frances (2013) 94-109



Title Due

Screening MEASURE Wed, March 25 23:59 pm MST

Select an empirically validated screening measure that is designed to assess your

selected diagnosis. (NOTE: The PTSD Checklist [PCL-5] and the Patient Health

Questionnaire [PHQ-9] cannot be used for this assignment). 

Name of the Screening Measure: Provide the full name of the screening measure. 

Psychometric Properties: Describe the psychometrics of the measure, including:

Reliability (e.g., internal consistency)

Validity (e.g., sensitivity, specificity, correlation with other known measures)

Potential Limitations: Discuss potential limitations of the measure (e.g., face

validity, content coverage, generalizability to different populations)

Diagnostic Strategy: Describe how your selected screening measure will fit into

your overall diagnostic strategy for your selected diagnosis. Highlight potential

ethical problems using this tool (e.g., misdiagnosis, doing harm) and include a brief

plan for ensuring ethical practice and appropriate use of this screening measure. 

URL: Include a URL to the location of the instrument and a PDF copy of the measure

if copyright permits

References: Provide relevant references

You can respond with a headers and bullet points for the assignments. I am looking

for thorough coverage of each point on the assignment description (i.e., at least a

paragraph showing a thoughtful response) , not necessarily a flowing narrative.

Qualitative grading criteria include responses that are thorough (i.e., more than just

a single sentence for each point) and thoughtful (e.g., more than just "I like this

measure a lot."). I want to be able to say: This student gave this a lot of thought and

provided a well-reasoned argument for why she or he selected this measure and

why it is relevant to their assessment skills. Quantitative grading criteria is at least

one whole page in 12-point font, single-spaced. 

2. Engage Diversity and Difference in Social

Work Practice
Wed, March 4 23:59 pm MST

See details under Digital Dialog tab

Class 2: Week of JAN 19 Sat, January 24 23:59 pm MST



Title Due

NOTE: In addition to the normal weekly attendance submission, there will an added

assignment to review a recorded real-play session to add to your submission (see

link at the end of this text). This will be worth an added 5 points. 

There is no class on Monday this week due to Martin Luther King Day.

Write 2 to 3 sentences for each of the prompts below (feel free to copy and paste the

prompts below into your typed attendance submission): 

1. My take-aways from the assigned reading (DSM-V-TR, Frances, 2013):

2. (No Class or Practice Lab this week. Please give yourself 3 points for this section):  

3. My overall self-rating for preparedness and participation* in class/practice lab this

week (1 = very poor preparedness or participation, 2 = fair preparedness or

participation; 3 = good preparedness or participation; 4 = excellent preparedness or

preparation):  

 

Real Play Recording #2:

Access Real Play #2 at the following link and complete following: 

https://byu.box.com/s/gukwevkcd97z8zfdoswrh4mqglc1thjf

WATCH SESSION TURNING POINTS:

1.  Access the David Wood Score Card document to use to follow along with the

video. Read the following section: 1. Session Turning Points.

2. Access the Real Play Recording video. At minimum, view the session Turning

Points by watching the segments listed (time markers are noted in the document). 

READ THE CASE NOTE: 

3. Read the case note associated with the Real Play Recording. 

4. Write a 2 to 3 sentence reflection on your take-aways after reviewing this

recording. 

Privacy Agreement to View Real Play Video Mon, April 13 23:59 pm MST

Please complete this privacy agreement in order to get access to the recorded real

play video. The video is a demonstration with one of your classmates doing a real

play first conversation. It may help to serve as an example first session.

Quiz 2 Sat, January 31 23:59 pm MST

Bipolar and Related Disorders DSM-5 123-154 Frances (2013) 49-60



Title Due

Class 3: Week of JAN 26 Sat, January 31 23:59 pm MST

NOTE: In addition to the normal weekly attendance submission, there will an added

assignment to review a recorded real-play session to add to your submission (see

link at the end of this text). This will be worth an added 5 points. 

Write 2 to 3 sentences for each of the prompts below (feel free to copy and paste the

prompts below into your typed attendance submission): 

1. My take-aways from the assigned reading (DSM-V-TR, Frances, 2013):

2. My key take-aways from this week (can be your own insights, a concept presented

by the instructor, etc.): 

3. My key take-aways from the practice lab (a specific skill, a challenge or a success

you experienced, helpful feedback you received): 

4. My overall self-rating for preparedness and participation* in class/practice lab this

week (1 = very poor preparedness or participation, 2 = fair preparedness or

participation; 3 = good preparedness or participation; 4 = excellent preparedness or

preparation):  

Real Play Recording #3:

Access Real Play #3 at the following link and complete following: 

https://byu.box.com/s/gukwevkcd97z8zfdoswrh4mqglc1thjf

WATCH SESSION TURNING POINTS:

1.  Access the David Wood Score Card document to use to follow along with the

video. Read the following section: 1. Session Turning Points.

2. Access the Real Play Recording video. At minimum, view the session Turning

Points by watching the segments listed (time markers are noted in the document). 

READ THE CASE NOTE: 

3. Read the case note associated with the Real Play Recording. 

4. Write a 2 to 3 sentence reflection on your take-aways after reviewing this

recording. 

3. Post Your Selected Diagnosis (or Other

Clinical Issue)
Wed, February 4 23:59 pm MST

See details under the Digital Dialog tab
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SUPPORT Materials Wed, March 25 23:59 pm MST

Choose and submit 1 (one) of the following for this assignment:

1. A circle chart

2. A psychoeducational tool

3. A test scoring tool

More information on each is provided below: 

A "circle chart" (enhanced)

Create a "circle chart" (a .pptx template is available) with relevant topics for

your selected diagnosis. This is used to offer the client choices and

direction after you have made a diagnosis. The circle chart acts as a menu

of options relevant to the disorder. It tends to capture the top concerns

that a client with the diagnosis may have. Please include at least one

reference for EACH of the circles on your chart (use more than one

reference and include footnotes and a separate reference page). Also, extra

points will be awarded for creative enhancements of the circle chart

(colors, creative design, etc). The circle chart could include any or all of the

following:

Key symptoms of concern (in understandable language)

Types of functional impairment (in understandable language)

Types of treatment

Benefits of treatment

 

EXAMPLE:Circle Chart - PTSD Symptoms and Treatment.pptx  Download 

 

A psychoeducational form

Create a psychoeducational tool that provides helpful information on the

diagnosis you have chosen

Use at least two sources and cite appropriately

 

A test scoring tool

https://learningsuite.byu.edu/plugins/Upload/fileDownload.php?fileId=8bb890bc-p3og-IZEZ-1AMG-U469db68fae4
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Create a scoring tool in Excel that helps score your selected measure and

can be used to track change over time (an .xlsx template is available)

PCL-5 Workbook.xlsx  Download 

Quiz 3 Sat, February 7 23:59 pm MST

Disorder Focus Depressive Disorders DSM-5: 155-188 Frances (2013): 36-48

Audio Recorded ROLE PLAY using OARS Wed, April 1 23:59 pm MST

Clinicians very often engage in assessment in a manner that actually reduces the

client's engagement and receptivity to feedback (e.g., monologue, condescending).

OARS (including ample use of reflective listening) can help avoid these pitfalls while

doing an assessment. Why is this important? While a interrogation style i.e., lots of

back to back questions) can get information for the clinician, this approach may be

off-putting to the client. In fact, many clinical settings have a large number of clients

who attend only one time. This may likely be due to a dissatisfying experience and

lack of engagement during the assessment session.  

For this assignment, you will submit 10 to 15 minute audio-recorded role play with a

partner. You are the clinical social worker in this role play and your partner is the

client. The objective of the role play is for you to demonstrate effective reflective

listening while doing an assessment. In short, the goal is to do a good

assessment through good information gathering AND establish a therapeutic

alliance through demonstrating empathic understanding.

While it is expected that you will ask many questions while doing an assessment,

continue to strive for the following when using OARS:

More OPEN questions than closed questions.

More REFLECTIONS than questions  

AFFIRMATIONS and SUMMARIES are encouraged and will count toward

reflections for this assignment. 

Use ample amounts of reflective listening while learning more about the role play-client's

concerns. 

Your recording should look and feel like a natural conversation with a highly engaged listener and a

highly engaged speaker. 

Your recording should not look and feel like an interrogation. 

 

https://learningsuite.byu.edu/plugins/Upload/fileDownload.php?fileId=b0c3e399-SHpz-l258-J7lI-D84c030a73d4
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Class 4: Week of FEB 03 Sat, February 7 23:59 pm MST

NOTE: In addition to the normal weekly attendance submission, there will an added

assignment to review a recorded real-play session to add to your submission (see

link at the end of this text). This will be worth an added 5 points. 

Write 2 to 3 sentences for each of the prompts below (feel free to copy and paste the

prompts below into your typed attendance submission): 

1. My take-aways from the assigned reading (DSM-V-TR, Frances, 2013):

2. My key take-aways from the lecture and discussion in class this week (can be your

own insights, a classmate's comment, a concept presented by the instructor, etc.): 

3. My key take-aways from the practice lab (a specific skill, a challenge or a success

you experienced, helpful feedback you received): 

4. My overall self-rating for preparedness and participation* in class/practice lab this

week (1 = very poor preparedness or participation, 2 = fair preparedness or

participation; 3 = good preparedness or participation; 4 = excellent preparedness or

preparation):  

 

Real Play Recording #4:

Access Real Play #4 at the following link and complete following: 

https://byu.box.com/s/gukwevkcd97z8zfdoswrh4mqglc1thjf

WATCH SESSION TURNING POINTS:

1.  Access the David Wood Score Card document to use to follow along with the

video. Read the following section: 1. Session Turning Points.

2. Access the Real Play Recording video. At minimum, view the session Turning

Points by watching the segments listed (time markers are noted in the document). 

READ THE CASE NOTE: 

3. Read the case note associated with the Real Play Recording. 

4. Write a 2 to 3 sentence reflection on your take-aways after reviewing this

recording. 
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4. Post Your Selected Screening Questionnaire Wed, February 25 23:59 pm MST

See details under the Digital Dialog tab

Quiz 4 Sat, February 14 23:59 pm MST

Anxiety Disorders DSM-5 189-233 Frances (2013) 61-75

Transcription and REFLECTION on your Role

Play
Wed, April 1 23:59 pm MST

Submit a transcription of each of your statements as the clinical social worker (client

statements are optional).

Use this template for transcribing your responses:

Role Play Transctiption and Coding Sheet 2026.xlsx  Download 

 

Write a brief reflection as to how you did with your assessment skills and discuss

your future plans for improving your assessment skills

Class 5: Week of FEB 10 Sat, February 14 23:59 pm MST

NOTE: In addition to the normal weekly attendance submission, there will an added

assignment to review a recorded real-play session to add to your submission (see

link at the end of this text). This will be worth an added 5 points. 

Write 2 to 3 sentences for each of the prompts below (feel free to copy and paste the

prompts below into your typed attendance submission): 

1. My take-aways from the assigned reading (DSM-V-TR, Frances, 2013):

2. My key take-aways from the lecture and discussion in class this week (can be your

own insights, a classmate's comment, a concept presented by the instructor, etc.): 

3. My key take-aways from the practice lab (a specific skill, a challenge or a success

you experienced, helpful feedback you received): 

4. My overall self-rating for preparedness and participation* in class/practice lab this

week (1 = very poor preparedness or participation, 2 = fair preparedness or

participation; 3 = good preparedness or participation; 4 = excellent preparedness or

preparation):  

 

Real Play Recording #5:

https://learningsuite.byu.edu/plugins/Upload/fileDownload.php?fileId=6395fc8a-r5c8-Qflu-VBtM-UHcf85159906
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Access Real Play #5 at the following link and complete following: 

https://byu.box.com/s/gukwevkcd97z8zfdoswrh4mqglc1thjf

WATCH SESSION TURNING POINTS:

1.  Access the David Wood Score Card document to use to follow along with the

video. Read the following section: 1. Session Turning Points.

2. Access the Real Play Recording video. At minimum, view the session Turning

Points by watching the segments listed (time markers are noted in the document). 

READ THE CASE NOTE: 

3. Read the case note associated with the Real Play Recording. 

4. Write a 2 to 3 sentence reflection on your take-aways after reviewing this

recording. 

5. Post (and Attach) Your Support Materials Wed, March 25 23:59 pm MST

See details under the Digital Dialog tab

Quiz 5 Sat, February 21 23:59 pm MST

Obsessive-Compulsive and Related Disorders DSM-5 235-264 Frances (2013) 76-87

Class 6: Week of FEB 17 Sat, February 21 23:59 pm MST

NOTE: In addition to the normal weekly attendance submission, there will an added

assignment to review a recorded real-play session to add to your submission (see

link at the end of this text). This will be worth an added 5 points. 

Write 2 to 3 sentences for each of the prompts below (feel free to copy and paste the

prompts below into your typed attendance submission): 

1. My take-aways from the assigned reading (DSM-V-TR, Frances, 2013):

2. My key take-aways from the lecture and discussion in class this week (can be your

own insights, a classmate's comment, a concept presented by the instructor, etc.): 

3. My key take-aways from the practice lab (a specific skill, a challenge or a success

you experienced, helpful feedback you received): 

4. My overall self-rating for preparedness and participation* in class/practice lab this

week (1 = very poor preparedness or participation, 2 = fair preparedness or

participation; 3 = good preparedness or participation; 4 = excellent preparedness or

preparation):  
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Real Play Recording #6:

Access Real Play #6 at the following link and complete following: 

https://byu.box.com/s/gukwevkcd97z8zfdoswrh4mqglc1thjf

WATCH SESSION TURNING POINTS:

1.  Access the David Wood Score Card document to use to follow along with the

video. Read the following section: 1. Session Turning Points.

2. Access the Real Play Recording video. At minimum, view the session Turning

Points by watching the segments listed (time markers are noted in the document). 

READ THE CASE NOTE: 

3. Read the case note associated with the Real Play Recording. 

4. Write a 2 to 3 sentence reflection on your take-aways after reviewing this

recording. 

Quiz 6 Sat, February 28 23:59 pm MST

Disorder Focus Trauma- and Stressor-Related Disorders DSM-5 265-290 Frances

(2013) 88-93 Dissociative Disorders DSM-5 291-307 Frances (2013) 182-188

Class 7: Week of FEB 24 Sat, February 28 23:59 pm MST

No face to face class on Monday due to President's Day. 

Write 2 to 3 sentences for each of the prompts below (feel free to copy and paste the

prompts below into your typed attendance submission): 

1. My take-aways from the assigned reading (DSM-V-TR, Frances, 2013):

2. My key take-aways from the practice lab (a specific skill, a challenge or a success

you experienced, helpful feedback you received): 

3. My overall self-rating for preparedness and participation* in class/practice lab this

week (1 = very poor preparedness or participation, 2 = fair preparedness or

participation; 3 = good preparedness or participation; 4 = excellent preparedness or

preparation):  

Quiz 7 Sat, March 7 23:59 pm MST

Somatic Symptom and Related Disorders DSM-5 309-327 Frances (2013) 175-180

Feeding and Eating Disorders DSM-5 329-354 Frances (2013) 144-148 Elimination

Disorders DSM-5 355-360 Frances (2013) N/A
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Class 8: Week of MAR 03 Sat, March 7 23:59 pm MST

Write 2 to 3 sentences for each of the prompts below (feel free to copy and paste the

prompts below into your typed attendance submission): 

1. My take-aways from the assigned reading (DSM-V-TR, Frances, 2013):

2. My key take-aways from the lecture and discussion in class this week (can be your

own insights, a classmate's comment, a concept presented by the instructor, etc.): 

3. My key take-aways from the practice lab (a specific skill, a challenge or a success

you experienced, helpful feedback you received): 

4. My overall self-rating for preparedness and participation* in class/practice lab this

week (1 = very poor preparedness or participation, 2 = fair preparedness or

participation; 3 = good preparedness or participation; 4 = excellent preparedness or

preparation):  

Quiz 8 Sat, March 14 23:59 pm MST

Sleep-Wake Disorders DSM-5 361-422 Frances (2013) 149-158

Class 9: Week of MAR 10 Sat, March 14 23:59 pm MST

Write 2 to 3 sentences for each of the prompts below (feel free to copy and paste the

prompts below into your typed attendance submission): 

1. My take-aways from the assigned reading (DSM-V-TR, Frances, 2013):

2. My key take-aways from the lecture (a specific skill, a challenge or a success you

experienced, helpful feedback you received): 

3. My key take-aways from the practice lab (a specific skill, a challenge or a success

you experienced, helpful feedback you received):  

4. My overall self-rating for preparedness and participation* in class/practice lab this

week (1 = very poor preparedness or participation, 2 = fair preparedness or

participation; 3 = good preparedness or participation; 4 = excellent preparedness or

preparation):  

Quiz 9 Tue, March 24 23:59 pm MST

Disorder Focus Disruptive, Impulse-Control, and Conduct Disorders DSM-5 461-480

Frances (2013) 138-143 Substance-Related and Addictive Disorders DSM-5 481-591

Frances (2013) 110-119
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Class 10: Week of MAR 17 Sat, March 21 23:59 pm MST

Write 2 to 3 sentences for each of the prompts below (feel free to copy and paste the

prompts below into your typed attendance submission): 

1. My take-aways from the assigned reading (DSM-V-TR, Frances, 2013):

2. My key take-aways from the [recorded] lecture this week (can be your own

insights, a classmate's comment, a concept presented by the instructor, etc.): [Please

briefly describe how I came to learn to identify when a client may be under the

influence]: 

3. My key take-aways from the practice lab (a specific skill, a challenge or a success

you experienced, helpful feedback you received): [Please also include your selected

diagnosis for Case 5.1, including Z codes, if any]: 

4. My overall self-rating for preparedness and participation* in class/practice lab this

week (1 = very poor preparedness or participation, 2 = fair preparedness or

participation; 3 = good preparedness or participation; 4 = excellent preparedness or

preparation):  

Quiz 10 Sat, April 11 23:59 pm MST

Disorder Focus Personality Disorders DSM-5: 645-684 Frances (2013): 130-137

Class 11: Week of MAR 24 Sat, March 28 23:59 pm MST

Write 2 to 3 sentences for each of the prompts below (feel free to copy and paste the

prompts below into your typed attendance submission): 

1. My take-aways from the assigned reading (DSM-V-TR, Frances, 2013):

2. My key take-aways from the lecture and discussion in class this week (can be your

own insights, a classmate's comment, a concept presented by the instructor, etc.): 

3. My key take-aways from the practice lab (a specific skill, a challenge or a success

you experienced, helpful feedback you received): 

4. My overall self-rating for preparedness and participation* in class/practice lab this

week (1 = very poor preparedness or participation, 2 = fair preparedness or

participation; 3 = good preparedness or participation; 4 = excellent preparedness or

preparation):  

Quiz 0 Sat, January 17 23:59 pm MST
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For this week, view the video overview for this course and DSM-5/ICD-10. Then take

this quiz to test your understanding of concepts from the video. The video is located

here: https://learningsuite.byu.edu/.VHsD/cid-9rk3pJ-QX4ha/pages/id-24Gl

Class 12: Week of MAR 31 Sat, April 4 23:59 pm MST

Write 2 to 3 sentences for each of the prompts below (feel free to copy and paste the

prompts below into your typed attendance submission): 

1. My take-aways from the assigned reading (DSM-V-TR, Frances, 2013):

2. My key take-aways from the lecture and discussion in class this week (can be your

own insights, a classmate's comment, a concept presented by the instructor, etc.): 

3. My key take-aways from the practice lab (a specific skill, a challenge or a success

you experienced, helpful feedback you received): 

4. My overall self-rating for preparedness and participation* in class/practice lab this

week (1 = very poor preparedness or participation, 2 = fair preparedness or

participation; 3 = good preparedness or participation; 4 = excellent preparedness or

preparation):  

Class 13: Week of APR 07 Sat, April 11 23:59 pm MST

Write 2 to 3 sentences for each of the prompts below (feel free to copy and paste the

prompts below into your typed attendance submission): 

1. My take-aways from the assigned reading (DSM-V-TR, Frances, 2013):

2. My key take-aways from the lecture and discussion in class this week (can be your

own insights, a classmate's comment, a concept presented by the instructor, etc.): 

3. My key take-aways from the practice lab (a specific skill, a challenge or a success

you experienced, helpful feedback you received): 

4. My overall self-rating for preparedness and participation* in class/practice lab this

week (1 = very poor preparedness or participation, 2 = fair preparedness or

participation; 3 = good preparedness or participation; 4 = excellent preparedness or

preparation):  

Class 14: Week of APR 14 Sat, April 18 23:59 pm MST

Write 2 to 3 sentences for each of the prompts below (feel free to copy and paste the

prompts below into your typed attendance submission): 

1. My take-aways from the assigned reading (DSM-V-TR, Frances, 2013):
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2. My key take-aways from the lecture and discussion in class this week (can be your

own insights, a classmate's comment, a concept presented by the instructor, etc.): 

3. My key take-aways from the practice lab (a specific skill, a challenge or a success

you experienced, helpful feedback you received): 

4. My overall self-rating for preparedness and participation* in class/practice lab this

week (1 = very poor preparedness or participation, 2 = fair preparedness or

participation; 3 = good preparedness or participation; 4 = excellent preparedness or

preparation):  



University Policies

Honor Code

In keeping with the principles of the BYU Honor Code, students are expected to be honest in all of their academic

work. Academic honesty means, most fundamentally, that any work you present as your own must in fact be your

own work and not that of another. Violations of this principle may result in a failing grade in the course and

additional disciplinary action by the university. Students are also expected to adhere to the Dress and Grooming

Standards. Adherence demonstrates respect for yourself and others and ensures an effective learning and working

environment. It is the university's expectation, and every instructor's expectation in class, that each student will

abide by all Honor Code standards. Please call the Honor Code Office at 422-2847 if you have questions about

those standards.

Preventing Sexual Misconduct

The health and well-being of students is of paramount importance at Brigham Young University. If you or someone you

know has experienced sexual harassment (including sexual violence), there are many resources available for assistance.

In accordance with Title IX of the Education Amendments of 1972, BYU prohibits unlawful sex discrimination,

including sexual harassment, against any participant in its education programs or activities. The university also

prohibits sexual harassment by its personnel and students. Sexual harassment occurs when

a person is subjected to unwelcome sexual speech or conduct so severe, pervasive, and offensive that it

effectively denies their ability to access any BYU education program or activity;

any aid, benefit, or service of BYU is conditioned on a person's participation in unwelcome sexual conduct; or

a person suffers sexual assault, dating violence, domestic violence, or stalking on the basis of sex.

University policy requires all faculty members to promptly report incidents of sexual harassment that come to

their attention in any way, including through face-to-face conversations, a written class assignment or paper, class

discussion, email, text, or social media post. Incidents of sexual harassment should be reported to the Title IX

Coordinator at t9coordinator@byu.edu or (801) 422-8692 or 1085 WSC. Reports may also be submitted online at

https://titleix.byu.edu/report or 1-888-238-1062 (24-hours a day).

BYU offers confidential resources for those affected by sexual harassment, including the university's Sexual Assault

Survivor Advocate, as well as a number of non-confidential resources and services that may be helpful. Additional

information about Title IX, the university's Sexual Harassment Policy, reporting requirements, and resources can be

found at http://titleix.byu.edu or by contacting the university's Title IX Coordinator.

Student Disability

Brigham Young University is committed to providing a working and learning atmosphere that reasonably

accommodates qualified persons with disabilities. A disability is a physical or mental impairment that substantially

limits one or more major life activities. Whether an impairment is substantially limiting depends on its nature and

severity, its duration or expected duration, and its permanent or expected permanent or long-term impact.

Examples include vision or hearing impairments, physical disabilities, chronic illnesses, emotional disorders (e.g.,

depression, anxiety), learning disorders, and attention disorders (e.g., ADHD). If you have a disability which impairs

your ability to complete this course successfully, please contact the University Accessibility Center (UAC), 2170

WSC or 801-422-2767 to request a reasonable accommodation. The UAC can also assess students for learning,

attention, and emotional concerns. If you feel you have been unlawfully discriminated against on the basis of

disability, please contact the Equal Opportunity Office at 801-422-5895, eo_manager@byu.edu, or visit

https://hrs.byu.edu/equal-opportunity for help.

mailto:t9coordinator@byu.edu
https://titleix.byu.edu/report
http://titleix.byu.edu/
mailto:eo_manager@byu.edu
https://hrs.byu.edu/equal-opportunity


Academic Honesty

The first injunction of the Honor Code is the call to "be honest." Students come to the university not only to

improve their minds, gain knowledge, and develop skills that will assist them in their life's work, but also to build

character. "President David O. McKay taught that character is the highest aim of education" (The Aims of a BYU

Education, p.6). It is the purpose of the BYU Academic Honesty Policy to assist in fulfilling that aim. BYU students

should seek to be totally honest in their dealings with others. They should complete their own work and be

evaluated based upon that work. They should avoid academic dishonesty and misconduct in all its forms,

including but not limited to plagiarism, fabrication or falsification, cheating, and other academic misconduct.

Respectful Environment

"Sadly, from time to time, we do hear reports of those who are at best insensitive and at worst insulting in their

comments to and about others... We hear derogatory and sometimes even defamatory comments about those

with different political, athletic, or ethnic views or experiences. Such behavior is completely out of place at BYU,

and I enlist the aid of all to monitor carefully and, if necessary, correct any such that might occur here, however

inadvertent or unintentional. "I worry particularly about demeaning comments made about the career or major

choices of women or men either directly or about members of the BYU community generally. We must remember

that personal agency is a fundamental principle and that none of us has the right or option to criticize the lawful

choices of another." President Cecil O. Samuelson, Annual University Conference, August 24, 2010 "Occasionally,

we ... hear reports that our female faculty feel disrespected, especially by students, for choosing to work at BYU,

even though each one has been approved by the BYU Board of Trustees. Brothers and sisters, these things ought

not to be. Not here. Not at a university that shares a constitution with the School of the Prophets." Vice President

John S. Tanner, Annual University Conference, August 24, 2010

FHSS Diversity and Inclusion Syllabus Statement

In the College of Family, Home, and Social Sciences, our classroom participation and behavior are guided by our

mission statement , the BYU honor code , and principles of Christian discipleship . It is imperative that we value

and respect every person as a child of Heavenly Parents who has divine worth. Consequently, we need to take

steps to listen to, learn from, and love one another by striving to consider thoughtfully the opinions of others and

use language that is polite, considerate, and courteous even when we strongly disagree. It is essential to create an

educational environment that ensures "the gift of personal dignity for every child of God" . This includes

embracing one another compassionately and "eliminating] any prejudice, including racism, sexism, and

nationalism"  "regardless of age, personal circumstances, gender, sexual orientation, or other unique challenges." 

It is vital to delight in individuality and welcome diverse perspectives and experiences as we "work tirelessly to

build bridges of understanding rather than creating walls of segregation."  To accomplish these goals we seek

unity in higher principles of equity, charity, collaboration, and inclusiveness in order to build an environment in

which all students, faculty, and staff can participate in, contribute to, and benefit equally from the academic

community.

                               

 "provide an education that helps students become informed citizens and thoughtful leaders who make the communities and families in

which we live more just, equitable, and happy."

 "[we live] in accordance with the principles of the gospel of Jesus Christ and strive to maintain the highest standards in [our] personal

conduct regarding honor, integrity, morality, and consideration of others."

 "The Creator of us all calls on each of us to abandon attitudes of prejudice against any group of God's children." President Russell M.

Nelson, News Release, 2020; https://newsroom.churchofjesuschrist.org/article/president-nelson-shares-social-post-encouraging-

understanding-and-civility; https://medium.com/@Ch_JesusChrist/locking-arms-for-racial-harmony-in-america-2f62180abf37

"he inviteth them all to come unto him and partake of his goodness; and he denieth none that come unto him, black and white, bond

and free, male and female; and he remembereth the heathen; and all are alike unto God, both Jew and Gentile." (2 Nephi 26:33)
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https://newsroom.churchofjesuschrist.org/article/president-nelson-shares-social-post-encouraging-understanding-and-civility
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 Elder Jeffrey R. Holland, "A Perfect Brightness of Hope", April, 2020

 Elder M. Russell Ballard, "The Trek Continues", October, 2017

 President Russell M. Nelson, "The Love and Laws of God", September, 2019

Preventing & Responding to Sexual Misconduct

The health and well-being of students is of paramount importance at Brigham Young University. If you or someone you

know has experienced sexual harassment (including sexual violence), there are many resources available for assistance.

In accordance with Title IX of the Education Amendments of 1972, BYU prohibits unlawful sex discrimination,

including sexual harassment, against any participant in its education programs or activities. The university also

prohibits sexual harassment by its personnel and students. Sexual harassment occurs when

a person is subjected to unwelcome sexual speech or conduct so severe, pervasive, and offensive that it

effectively denies their ability to access any BYU education program or activity;

any aid, benefit, or service of BYU is conditioned on a person's participation in unwelcome sexual conduct; or

a person suffers sexual assault, dating violence, domestic violence, or stalking on the basis of sex.

University policy requires all faculty members to promptly report incidents of sexual harassment that come to

their attention in any way, including through face-to-face conversations, a written class assignment or paper, class

discussion, email, text, or social media post. Incidents of sexual harassment should be reported to the Title IX

Coordinator at t9coordinator@byu.edu or (801) 422-8692 or 1085 WSC. Reports may also be submitted online at

https://titleix.byu.edu/report or 1-888-238-1062 (24-hours a day).

BYU offers confidential resources for those affected by sexual harassment, including the university's Sexual Assault

Survivor Advocate, as well as a number of non-confidential resources and services that may be helpful. Additional

information about Title IX, the university's Sexual Harassment Policy, reporting requirements, and resources can be

found at http://titleix.byu.edu or by contacting the university's Title IX Coordinator.
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Schedule

Date Assignments Reading Tools

Week 1: Sun, Jan 4–Sat, Jan 10

Fri, Jan 09

Privacy Agreement to

View Real Play Video

opens

Week 2: Sun, Jan 11–Sat, Jan 17

Mon, Jan 12 Quiz 1 opens

Quiz 0 opens

Quiz 2 opens

Introduction

to the DSM

DSM-5

5-25

Frances

(2013)

1-16

Neurodevelop

mental

Disorders

DSM-5

31-

86

Frances

(2013)

17-

35

Additional Strengths

Measure:

MHC-

SF.pdf  Download 

 

Screening for ADHD

Wender_Utah_Rating

_Scale.pdf  Download

 

NICHQVanderbiltAsse

ssment-

FULL.pdf  Download 

Mental Status

Evaluation

Checklist.pdf  Downlo

ad 

Connecting with Clients

Using OARS during an

assessment

Blind Role Play:

Demonstration

Executive Functioning

Skills Assessment: 

https://learningsuite.byu.edu/plugins/Upload/fileDownload.php?fileId=82a59488-0WAk-zYpp-WQrB-OA5c992729fc
https://learningsuite.byu.edu/plugins/Upload/fileDownload.php?fileId=7f57f19c-zqbu-dSgq-PM6Y-uNd0e27a1ae3
https://learningsuite.byu.edu/plugins/Upload/fileDownload.php?fileId=46a99922-hSk2-xgfA-nnNB-hCf012f1c83a
https://learningsuite.byu.edu/plugins/Upload/fileDownload.php?fileId=508916a6-w0jV-hJxS-rtWj-Shc8e9ca883d
https://learningsuite.byu.edu/plugins/Upload/fileDownload.php?fileId=508916a6-w0jV-hJxS-rtWj-Shc8e9ca883d


Date Assignments Reading Tools

From the same author

of the Smart by

Scattered series of

books available in the

HBLL library :

https://ebookcen

tral.proquest.co

m/lib/byu/reader

.action?

docID=868510

On page 174,

there is a very

helpful

assessment tool

for helping

identify

executive

functioning skills

difficulties.

Here is a scoring tool

that can be used

together with the

paper version on

page 174: 

Executive Skills

Questionnaire

TEMPLATE.xlsx  D

ownload 

 

Columbia Suicide Risk

Assessment:

C-

SSRS_Screening_2012_wit

h_Triage_Points.pdf  Dow

nload 

https://learningsuite.byu.edu/plugins/Upload/fileDownload.php?fileId=f1d954aa-v8CY-U9bO-Y4XE-Bb429808db98
https://learningsuite.byu.edu/plugins/Upload/fileDownload.php?fileId=f1d954aa-v8CY-U9bO-Y4XE-Bb429808db98
https://learningsuite.byu.edu/plugins/Upload/fileDownload.php?fileId=19fa130f-OeJT-bZiI-LPWV-zqc39fc227c7
https://learningsuite.byu.edu/plugins/Upload/fileDownload.php?fileId=19fa130f-OeJT-bZiI-LPWV-zqc39fc227c7


Date Assignments Reading Tools

Risk Assessment

Presentation: 

Crisis Response Planning for

Suicidal Patients - Craig-Bryan

DEC 2016.pdf  Download 

 

Wed, Jan 14
1. My Character

Strengths

Fri, Jan 16 .

Sat, Jan 17

Class 1: Week of JAN

12

Quiz 0 closes

Week 3: Sun, Jan 18–Sat, Jan 24

Mon, Jan 19
Martin Luther King Jr

Day

NO CLASS for

MLK DAY:

Schizophrenia

Spectrum and

Other

Psychotic

Disorders

DSM-5

87-

122

Frances

(2013)

94-

109

.

DSM-5 Psychosis symptom

severity assessment

clinicianrateddimensi

onsofpsychosissympt

omseverity.pdf  Down

load

https://learningsuite.byu.edu/plugins/Upload/fileDownload.php?fileId=17665674-tsnq-NJG4-xLAh-fjabfd863c98
https://learningsuite.byu.edu/plugins/Upload/fileDownload.php?fileId=1574a119-PwzG-fBwu-prhH-Z296870e3cc5
https://learningsuite.byu.edu/plugins/Upload/fileDownload.php?fileId=1574a119-PwzG-fBwu-prhH-Z296870e3cc5


Date Assignments Reading Tools

Sat, Jan 24

Class 2: Week of JAN

19

Quiz 1 closes

Week 4: Sun, Jan 25–Sat, Jan 31

Mon, Jan 26 Quiz 3 opens

Bipolar and

Related

Disorders

DSM-5

123-

154

Frances

(2013)

49-

60

​​​​​​

Mood Disorder Questionnaire

(MDQ): cms-quality-

bipolar_disorder_mdq_screene

r.pdf  Download 

 

Mental status assessment

Mental Status

Evaluation

Checklist.pdf  Downlo

ad

Part II on Suicide

Assessment/Intervention:

Safety Plans/Crisis Response

Plans

David-Rozek-CRP-

slides.pdf  Download 

ACCEPTS and

IMPROVE.pdf  Download 

 

Sat, Jan 31

Quiz 2 closes

Class 3: Week of JAN

26

.

Week 5: Sun, Feb 1–Sat, Feb 7

Mon, Feb 02 Quiz 4 opens . PHQ -

Questions.pdf  Download 

https://learningsuite.byu.edu/plugins/Upload/fileDownload.php?fileId=c62a1db5-jwxd-hX39-c8dq-ut111fe8ec87
https://learningsuite.byu.edu/plugins/Upload/fileDownload.php?fileId=508916a6-w0jV-hJxS-rtWj-Shc8e9ca883d
https://learningsuite.byu.edu/plugins/Upload/fileDownload.php?fileId=508916a6-w0jV-hJxS-rtWj-Shc8e9ca883d
https://learningsuite.byu.edu/plugins/Upload/fileDownload.php?fileId=bb0f76cc-mhwZ-nzdC-wfjO-ohec607c03f3
https://learningsuite.byu.edu/plugins/Upload/fileDownload.php?fileId=10f5bc1f-RKwG-pqDr-ghT7-Y5c6bab7a6a9
https://learningsuite.byu.edu/plugins/Upload/fileDownload.php?fileId=c47c8ecb-APEP-2jgx-oweR-eOf5232a4448


Date Assignments Reading Tools

Depressive

Disorders

DSM-5

155-

188

Frances

(2013)

36-

48

 

Grief versus Major Depressive

Episode.pdf  Download 

 

Treatment Planning Resources

Treatment Planning

Adult

https://ebookcen

tral.proquest.co

m/lib/byu/detail.

action?

docID=1598282

Adolescent

https://ebookcen

tral.proquest.co

m/lib/byu/reader

.action?

docID=1589136

Child

https://ebookcen

tral.proquest.co

m/lib/byu/reader

.action?

docID=1589134

CBT Focused:

Cognitive Therapy

Techniques:

https://web.s.ebs

cohost.com/ehos

t/ebookviewer/e

book?

sid=5c443d4c-

https://learningsuite.byu.edu/plugins/Upload/fileDownload.php?fileId=c47c8ecb-APEP-2jgx-oweR-eOf5232a4448
https://learningsuite.byu.edu/plugins/Upload/fileDownload.php?fileId=96ba5c6f-AaL6-WRdE-HwbO-X6ca29ec8f0d


Date Assignments Reading Tools

fc3d-4eff-94cf-

500ce858e671%

40redis&vid=0&f

ormat=EB

CBT Treatment Plans

and Interventions:

https://ebookcen

tral.proquest.co

m/lib/byu/detail.

action?

docID=800610

Wed, Feb 04

3. Post Your Selected

Diagnosis (or Other

Clinical Issue)

Sat, Feb 07
Quiz 3 closes

Class 4: Week of FEB 03

Week 6: Sun, Feb 8–Sat, Feb 14

Mon, Feb 09 Quiz 5 opens

Anxiety

Disorders

DSM-5

189-

233

Frances

(2013)

61-

75

Generalized-Anxiety-Scale -

7.pdf  Download 

 

Sat, Feb 14
Quiz 4 closes

Class 5: Week of FEB 10

Week 7: Sun, Feb 15–Sat, Feb 21

https://learningsuite.byu.edu/plugins/Upload/fileDownload.php?fileId=62d30f55-Ci4K-DQaT-3TiZ-wHde6400dc7d


Date Assignments Reading Tools

Mon, Feb 16
Presidents Day

Quiz 7 opens

Tue, Feb 17
Monday Instruction

Quiz 6 opens

.

Obsessive-

Compulsive

and Related

Disorders

DSM-5

235-

264

Frances

(2013)

76-

87

.

.

Yale-Brown Obsessive

Compulsive Symptoms Scale:

ybocs_symptom Page

1.pdf  Download 

YBOCRatingScale Page

2.pdf  Download 

 

Sat, Feb 21
Quiz 5 closes

Class 6: Week of FEB 17

Week 8: Sun, Feb 22–Sat, Feb 28

Mon, Feb 23 Quiz 8 opens Trauma- and

Stressor-

Related

Disorders

DSM-5

265-

290

Frances

(2013)

PTSD Checklist -5:

PCL-

5_criterionA.pdf  Download 

PCL-5

Workbook.xlsx  Download 

 

NCTSN Psychological First Aid

(PFA) manual: 

https://www.nctsn.org/treatme

nts-and-

practices/psychological-first-

https://learningsuite.byu.edu/plugins/Upload/fileDownload.php?fileId=adb1059a-MJXP-Oubi-HbbU-it8cdd1001dc
https://learningsuite.byu.edu/plugins/Upload/fileDownload.php?fileId=af33f5e0-sX2v-DxMV-jOcG-md3192b85ea7
https://learningsuite.byu.edu/plugins/Upload/fileDownload.php?fileId=8f8169b0-ar0P-0XS5-Y2d1-Qjffc4fc5caa
https://learningsuite.byu.edu/plugins/Upload/fileDownload.php?fileId=b0c3e399-SHpz-l258-J7lI-D84c030a73d4


Date Assignments Reading Tools

88-

93

Dissociative

Disorders

DSM-5

291-

307

Frances

(2013)

182-

188

.

aid-and-skills-for-

psychological-recovery/about-

pfa#:~:text=Psychological%20F

irst%20Aid%20(PFA)%20is,after

math%20of%20disaster%20an

d%20terrorism.&text=PFA%20c

ore%20actions%20constitute%

20the,or%20weeks%20followin

g%20an%20event.

Wed, Feb 25

4. Post Your Selected

Screening

Questionnaire

Sat, Feb 28
Quiz 6 closes

Class 7: Week of FEB 24

Week 9: Sun, Mar 1–Sat, Mar 7

Mon, Mar 02 Quiz 9 opens Somatic

Symptom and

Related

Disorders

DSM-5

309-

327

Frances

(2013)

175-

180

Psychological Symptoms that

Mask Medical Disorders (see

Tab 1):

https://docs.google.com/sprea

dsheets/d/1PBq3diFID2OPPau3

SB8XUf19cPRWhnZuHXincgr1P

mU/edit?usp=sharing

 

 

Change in Eating Disorders

Scale:

CHEDS

Description.pdf  Download 

https://learningsuite.byu.edu/plugins/Upload/fileDownload.php?fileId=49fddfa1-zhks-OG2r-ix9u-lKc1513985eb


Date Assignments Reading Tools

Feeding and

Eating

Disorders

DSM-5

329-

354

Frances

(2013)

144-

148

Elimination

Disorders

DSM-5

355-

360

Frances

(2013)

N/A

Change in Eating Disorders

Scale -CHEDS.pdf  Download 

 

Wed, Mar 04

2. Engage Diversity

and Difference in

Social Work Practice

Sat, Mar 07

Class 8: Week of MAR

03

Quiz 7 closes

Week 10: Sun, Mar 8–Sat, Mar 14

Mon, Mar 09 Sleep-Wake

Disorders

DSM-5

Insomnia Severity Index -

ISI.pdf  Download 

 

https://learningsuite.byu.edu/plugins/Upload/fileDownload.php?fileId=53b53221-aHtE-ftZ5-sZgG-0C9bed1aec18
https://learningsuite.byu.edu/plugins/Upload/fileDownload.php?fileId=b9f426d5-YPpi-rilc-n5cw-Qvf2031c9eb7


Date Assignments Reading Tools

361-

422

Frances

(2013)

149-

158

Sexual

Dysfunctions

DSM-5

423-

450

Frances

(2013)

159-

169

Gender

Dysphoria

DSM-5

451-

459

Frances

(2013)

N/A

Sat, Mar 14

Quiz 8 closes

Class 9: Week of MAR

10

Week 11: Sun, Mar 15–Sat, Mar 21



Date Assignments Reading Tools

Mon, Mar 16

[2026 Note: Today's

class will be

asynchronous with a

recorded video lecture

and a self-study

practice lab]

Link to the recorded

lecture: 

https://byu.box.com/s/

4ecrf1shyy6281vaigdx

ecnutancywh8

Self-study practice lab:

Case 5.1:

https://learningsuite.b

yu.edu/.qLhw/cid-

9rk3pJ-

QX4ha/pages/id-ekjX

Read the case, provide

a diagnosis, include

any pertinent

specifiers and don't

forget to include any Z

codes that apply to the

case (e.g., life

circumstances that

should are relevant to

the client's functioning

and that should be

recorded).  

Quiz 10 opens

Disruptive,

Impulse-

Control, and

Conduct

Disorders

DSM-5

461-

480

Frances

(2013)

138-

143

Substance-

Related and

Addictive

Disorders

DSM-5

481-

591

Frances

(2013)

110-

119

Alcohol Use Disorders

Identification Test:

AUDIT.pdf  Download 

 

Substance use symptoms that

mask medical disorders (see

Tab 2): 

https://docs.google.com/sprea

dsheets/d/1PBq3diFID2OPPau3

SB8XUf19cPRWhnZuHXincgr1P

mU/edit?usp=sharing

Sat, Mar 21
Class 10: Week of MAR

17

Week 12: Sun, Mar 22–Sat, Mar 28

https://learningsuite.byu.edu/plugins/Upload/fileDownload.php?fileId=a5933cb7-G02n-e0vH-hOkF-7J7c40571a20


Date Assignments Reading Tools

Mon, Mar 23 Neurocognitiv

e Disorders

DSM-5

591-

643

Frances

(2013)

121-

129

Montreal Cognitive

Assessment:

MoCA-Instructions-English

2010.pdf  Download 

MoCA-Test-

English_7.1.pdf  Download 

 

Executive Functioning

Skills Assessment: 

From the same author

of the Smart by

Scattered series of

books available in the

HBLL library :

https://ebookcen

tral.proquest.co

m/lib/byu/reader

.action?

docID=868510

On page 174,

there is a very

helpful

assessment tool

for helping

identify

executive

functioning skills

difficulties.

Here is a scoring tool

that can be used

together with the

paper version on

page 174: 

https://learningsuite.byu.edu/plugins/Upload/fileDownload.php?fileId=f1bb9c1d-tErm-GNl4-25mw-MU0601dcd5db
https://learningsuite.byu.edu/plugins/Upload/fileDownload.php?fileId=b219d14f-I9V0-bLe5-PEuW-3kb98d6ea0f1


Date Assignments Reading Tools

Executive Skills

Questionnaire

TEMPLATE.xlsx  D

ownload ​​​​​​​

Tue, Mar 24
Forum: Jean Twenge

Quiz 9 closes

Wed, Mar 25

5. Post (and Attach)

Your Support Materials

OVERVIEW of Selected

Diagnosis

SUPPORT Materials

Screening MEASURE

Sat, Mar 28
Class 11: Week of MAR

24

Week 13: Sun, Mar 29–Sat, Apr 4

Mon, Mar 30 [2026 Note: This class

will be a recorded

lecture. No Zoom class

today. The practice lab

assignment will be

self-study]

Paraphilic

Disorders

DSM-5

685-

705

Frances

(2013)

169-

174

Other Mental

Disorders

DSM-5

707-

708

https://learningsuite.byu.edu/plugins/Upload/fileDownload.php?fileId=f1d954aa-v8CY-U9bO-Y4XE-Bb429808db98
https://learningsuite.byu.edu/plugins/Upload/fileDownload.php?fileId=f1d954aa-v8CY-U9bO-Y4XE-Bb429808db98


Date Assignments Reading Tools

Frances

(2013)

N/A

Medication-

Induced

Movement

Disorders and

Other Adverse

Effects of

Medication

DSM-5

709-

714

Frances

(2013)

Wed, Apr 01

Audio Recorded ROLE

PLAY using OARS

Transcription and

REFLECTION on your

Role Play

Sat, Apr 04
Class 12: Week of MAR

31

Week 14: Sun, Apr 5–Sat, Apr 11

Mon, Apr 06 Personality

Disorders

DSM-5

645-

684

Frances

(2013)

Personality Assessment

Resources

TIPI:

Ten-Item Personality Inventory

TIPI.pdf  Download 

Gosling 2003 -

TIPI.pdf  Download 

 

https://learningsuite.byu.edu/plugins/Upload/fileDownload.php?fileId=b5aaccac-xYzn-D5DL-UTq9-63e976cdee02
https://learningsuite.byu.edu/plugins/Upload/fileDownload.php?fileId=b2e2fc8e-hGYc-sYhM-9U0U-6Fabe5e846ab


Date Assignments Reading Tools

130-

137

NEO:

Factors and Facets: NEO Facet

Ratings.pdf  Download 

40 NEO Styles: NEO

Styles.pdf  Download 

NEO Freemind mindmap NEO

Brief.mm  Download 

 

Table 1 from Levallius 2015 -

Facet Descriptions:

NEO Facet descriptions - From

Levallius 2015.pdf  Download 

 

Sat, Apr 11

Quiz 10 closes

Class 13: Week of APR

07

Week 15: Sun, Apr 12–Sat, Apr 18

Mon, Apr 13 Privacy Agreement to

View Real Play Video

closes

Personality

Disorders

(Cont'd)

DSM-5

645-

684

Frances

(2013)

130-

137

Other

Conditions

That May Be a

Focus of

Personality Inventory for DSM-

5:

thepersonalityinventoryfordsm

5briefformadult.pdf  Download 

thepersonalityinventoryfordsm

5briefformchildage11to17.pdf  

Download 

PID-5

Workbook.xlsx  Download 

 

Five Factor Model Personality

Assessment (IPIP NEO 120):

http://www.personal.psu.edu/~

j5j/IPIP/ipipneo120.htm

https://learningsuite.byu.edu/plugins/Upload/fileDownload.php?fileId=47af457a-bmoL-ijkb-85v1-dI0273a17631
https://learningsuite.byu.edu/plugins/Upload/fileDownload.php?fileId=0ec277b5-Iqv6-ffns-TSkT-Knec5cde112d
https://learningsuite.byu.edu/plugins/Upload/fileDownload.php?fileId=eb2bfc01-Rith-RFIX-3GNd-UL423d9f9eb4
https://learningsuite.byu.edu/plugins/Upload/fileDownload.php?fileId=9f164455-iNda-WRWQ-XniW-OWffe56a5b0e
https://learningsuite.byu.edu/plugins/Upload/fileDownload.php?fileId=0f42f72f-nUTW-RPMP-P3Cu-R3da5fa6a949
https://learningsuite.byu.edu/plugins/Upload/fileDownload.php?fileId=d1f13e43-Ydw1-DrFP-3D6g-XY453c0448c9
https://learningsuite.byu.edu/plugins/Upload/fileDownload.php?fileId=f0bd87b5-Bb4K-wlhz-JUVF-w908701ab85d
http://www.personal.psu.edu/~j5j/IPIP/ipipneo120.htm
http://www.personal.psu.edu/~j5j/IPIP/ipipneo120.htm


Date Assignments Reading Tools

Clinical

Attention

DSM-5

715-

727

Frances

(2013)

191-

192

Tue, Apr 14 Devotional: Unforum

Thu, Apr 16
Exam Preparation

Day

Fri, Apr 17 Final Exam Day

Sat, Apr 18
Class 14: Week of APR

14


